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; =. The purpose of this study was to determine if female 
graduate students in traditional programs could be distinguished froa 
female graduate students. in nontraditional programs on the basis of 
parental réinforcenent, parental aodeling, need achievement, and need 
affiliation. Paternal and maternal reinforcement scales, which 
assessed parental support for academic and career goals, and.a 
demographic form that elicited information on parental education and: 
occupation were devised for the study. These measures and the 
achievement and affiliation scales-of Jackson's Personality Research 
Form were administered“to the two groups of female students. Results 
indicated that there was a significant difference between the groups. 
Students were differentiated primarily according to several parental 
variables. (Author/MSE) 
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"PROBLEM: . 

Although the enrollment of women 4a graduate aliens has ‘dncreased 
“substantially since 1970, researchers have ‘not been: able bs isolate the 
Sagtors which contribute to their selection of traditional or nontradi tion Bee Cats 
i programs of study. Traditional prOEraits would prepare students for . 
careers in consonance with feminine. sex-role Standards, whereas none 
traditional prograns would prepare: Stuuents for careers in line with 
occupational goals generally held by niente achievehent-related behavior 
in males has been found’ to ba rooted in parental achieverent.training 
patterns (Atkinson, 1958; } MeClelland, Atkinson, Clark, & Lowell,. 19533 
Rosen & D'Andrade, 1959; Winterbottom, 1958). This ‘finding would imply 
that academie achievenent and selecticn of praduate program may be eee my 
to, developnental factors which involve parental si nfomanant and modeling. 7 

With regard to these developmental variables, Sadsuia- nad hie aaeeatad 
found ‘that various ade characteristicy afi ‘ect, the Srequency of imitative 
behavior, Results Adicetod that individuals tended to reproduce the behavior 
or a rewarding. nodel (Bandura, 1509; Bandura, Ross, « Ross, 1971; sandura & 
Walters, 1963)... Consequently, it would be likely mee tenale students in 
nontraditional fields received greater praises and encouragenent ror 
intellectual achievement trom their rathers:and pattc oad their programs of : | 
study after masculine achievenent interests, Further, it would be likely that 
fenale students in traditional rields have received _reater reinforcenent for 


intellectual achievenent, from their mothers and selected prograns or study, 


that represented extensions of the feminine ealee : 


4 Additional research on imitative behavior has chrown, partioularly: with a. ; : 
regard to ‘crossaaex modeliny among females, that individuals often selectid . 4 
models hign in ss iogeecaaes and social status ¢dandura, - Ross, & Ross, 1971) . | 
or models sinilar to the ooserver ( Sarduray 1971; Hosarans, 1907). Conse-* 

Juunene ‘it welt ve lixely that fathars ‘or otudents in nentradd thonad tields _ 


’ have attained a his ‘her educational and Jecupa tional, luvel’ than fathers or 


students in tradi tional vields. Un the otuer hand, perceived sinilarity’ 


Bes te 3 


between motner and daugnter may have accounted ror the selection of / 
/ 


traditional graduate programs, which represent an extension of the fren 

~  inine role. : . | 
It would senna be Unset ‘that the mother's Saupe TE OHAL or ORBAN 
tonal level accounted cor ‘selection of graduate ppierdiny for fed tho or 


4 


role vats Attenpts to relate the notner's enphoynent: patterns to the 


“hese factors woul be re consonance with the ahesevenah of iene SUK= 


achievensint orientation or “women yielded wgelts that were inconiusive ° 
(Baruch, 19723 Liphen-Blunen, 1972; Tangri, 1972). Conflicting tindings may 
be attributed to the siiall number of ewployed wouen in the ‘saaviies ang to 
the failure to exumine tne level anu -xtent or cater employnent. Investi« 
; _ gations of these latter variables nay clarizy the int'luence or the mother's 
enploynent patterns on the daughter's choice of gradua te progratie . 
Selection of traditional or-nontraditional prograns may be yeiated, not 
only to parental characteristics, but also to the achievement and affiliative 
- «needs “of female graduate students, Although findings have not always been ~ 
clear-cut (Alper, 1973; Rovbins & Robbins, 1973; Romer, 1975; Zuckerman & 
Wheeler, 1975), vawaetely suggested that ifear of success responses to pro. 
jachbve weadides Wate related to concerns over social rejectiqn and loss of- 
femininity. (Alper, 1973; Hozfman, 1974; Horner, 197+). Fears of affiliative 
losses were reported with greater freyuency by under ;raduates who were major. 
ing in the humanities rather than the physical sciences (Horner, 1974). 
Further, studénts with 4 traditional role orientation were. Likely -to perceive . 


' success in eins or gratification or a4 need for aia hadi Fanner aun a 


need for acrieverept (Alper, 1973). — ee , 7 ° . . 

' It may be inferred fro: thes’ inves tija tions that «nved achievenent in 
fenale graduate students in nontraditional prograns would be similar to ‘that 
of higheachieving nen, Leee, relatively unafrected b, competing notives. On 

a the other hand, a:.ong tenale } tu ionts in tradi tioned Tields, the need tor 


approval may be in conlict witn the nved ‘or achievenent.'In this instance, 


fear of success responses may represent a resolution of the conflict be. ° . 
tween the achievement need and the witigetaly Stronver affiliative need, ~ 
" which could not be gratified in conpetitive, achievenent~oriented. situa~ 
tions, As.a.¢esult, fouale graduate students in traditional programs Should 
be higher in need afyiliation and lover an weed achievenent than Zenale 
students in: nontraditional ee . | 

.The purpose of tne study was to determine ar Temales enrolled in tradi. 


tional graduate prograns could be distinguished frou females enrolled in 


nonLEaet Sioned graduate prograis on the basis ot parental reinforcement, 
parental nodsline, need achievement, and need affiliation. 
QuES TToNs | 
1. Would students ain nontraditional graduate programs ‘obtain significantly ' 
higher scores on a measure of paternal reinforeerent for achievemert than, 
students in traditional graduate programs? ; 
2. Would. students in traditional graduate programs apie siatioantiyy 
higher scores on 4 measure of maternal reinforcement for “achievenent than 
students’ in nontraditional graduate programs? ; 
e Would the educational level attained 4: Lathers of students in nontradi.” 
tional -graduate programs be significantly nighér than the educational level 
attained. by tathers of students in traditional peauaate programs ; , 
be significantly higher for fathers of students in nontraditional graduate 
programs than for fathers of students in traditional graduate programs? 
5. Would the educa tional level attained | by mothers or students: in, nontradie 
tional erhatate prograns differ significantly Zron ‘the educational level 
. attained by. mothers of students in traditional Graduate programs 
“be, Would the. patterns of employment for mothers of shiaarits in nontraditional 
graduate prograns. pieeer significantly fren the pers Gr “employnent for, 
mothers of students’ ~ traditional progranst ’ 
9) 


. 
‘ 


4, Would the frequeney of employnent in professional: or managerial’ pesiiians® i 


SPAS ak ie 4 


—_ 1-7. Would students in nontraditional graduate programs obtein significantly 
_ higher scores on tho achievement scale of the Personality Research Form 
than students in traditional graduate prograns? 
el 8, Would students in traditional graduate prograns obtain significantly 
higher scores on the affiliation scale of the Personality Research Form , 
than seuaecits in nontraditional programs? 
| METHOD 


_ 


SUBJECTS 
Subjects selected for the study were 143 female graduate students ata 
private, urban university. The students were cl.csen randomly from traditional 
and nontraditional fields of study. Those in the former category ee eclactad 
from the schools of education and social work; those in the latter category, 
from the programs of law, business, and biology. The students were enrolled in 
graduate programs which required 14 to 3 years of full-time study. beyond the 
| undergraduate level, to ensure a.relative homogeneity in terms of the tine’ 
| required to complete the graduate course work. Subjects employed in the study 
were under the age of 35; a relatively narrow age range would tend to minimizé 
the possibile effect of generational differences, Data collected from 27 
ee students were not utilized because these subjects reported that they were more 
than 35 years old. To ensure the relevance of responses on parental measures, 
only those subjects whose parents were living at home throughout their high 
4 school years were included in the sence, An additional 27 subjects did: not 
meet this requirement, As a result, data obtained from 46 students in tradi. 
tional fields and 43 students in nontraditional fields were utilized in the " 
: study. a 
“In view of the fact that an instrunent. to assess gayest reinforcenent for 


’ e 


: academic achievement and career goals was not available, a scale was con- 
structed to measure these variables. The Likert-type scale consisted of ~ 
F 2 


5 


fifteen statements which were designed to assess paternal behavior and 
fifteen, to assess maternal behavior. Responses were scored along a 7=point 
continuun, which ranged from "disagree very strongly" to “agree very . 

7 strongly." Evidence of. content validity. and reliability was obtained, 
Test-retest administrations to 18 graduate education students at tijocwasik 
‘d4ntervals yielded a reliability coefficient of 093 for the paternal scale, 
93 for the maternal saat and .93 for the tio scales combined, The scales 
were administered to 18 law students and 18 graduate education students and 
an item analysis, performed, Item-total correlations ranged from .39 to 87. 
A Demographic Dai: Form was .also devised to ascertain students" academic 


ge program, parents’ occupation and education, as well as other background in- 


formation. Because responses to projective indices of achievement and affili- 
ation have varied as a result of stimulus characteristics (Alper, 1973; Alper 
& Greenberger, 1967; French & Lesser, 1964; Robbins; & Robbins, 1973), th 
achievement and affiliation scales of Jackson's Personality Research Para, 
a self-report measure, were selected, 
PROCEDURES : | 
Items on the achievement and affiliation scales of the Personality Research 

Form -_— ordered randomly and were dininistored to the sample of graduate 

_ students along with the Parental Reinforcement Scales and the Demographic 
Data Form. The criterion was graduate program membership, detematned by 

. students’ enrollment in traditional or nontraditional areas of graduate stud: . 
‘There were nine. predictor variables, Paternal and maternal reinforcement for 
achievement and career goals were determined by scores on the Parental Reine 
forcement Scales, The five ‘predictors ‘concerned with parental modeling be- 
havior were determined by the father's education anJ, the mother's education 
and employment patterns, ishing and affiliation were de bermtned—by-~- 

PRF -scores. | 
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er the purpose of the study was to: av iSenLN iff these two groups diff. 


di " ered: in terms of the. constellation of. variables, a discriminant analysis was 


me 


iY 
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‘walenés As a test of overall significance of the discriminant function, 
| the Wilks® lambda was computed, Separate analyses of variance for each of 
the fine variables were also computed. A chi-square analysis was used to , 
determine if the two groups differed in terms of the fréquency with wae: 
the fathers were employed in protenslonet or managerial positions. | 

RESULTS AND DISCUSSION. | 
STATISTICAL FINDINGS . | 

_ Centroids were computed to indicate the mean discriminant soores \of the 
traditional and nontraditional groups. The iepinidae were 4.2388 and 502086, 
respectively. To datuinite if the separation of the groups was significant, 
the Wilks" lambda was computed, Results of this analysis are reported in 
Table 1. t 3 | 

| 
TABLE 1 
WILKS* LAMBDA TEST OF EQUALITY OF CENTROIDS 


5772 9 26597* 


Pe 


‘Results indicated that there was a significant separation between the 
| two groups, F (9, 79) = 20597, p LOL. 


Correlation coefficients were conputad to assess the relative contribution 


~ 


of each variable to the discriminant function. These data are reported in 


Table 2. 


TABLE 2 =i 


CORRELATION OF DISCRIMINANT FUNCTION AND 


NINE VARIABLES 
. ; Variable Correlation 
ce, . . Parental Reinforcement | eee ee 
- Paternal. Seale 7? 
Maternal Scale ook 
Parental. Modeling , . 

a Father's Education . 055 

m Mother's Education , 18 | 

i Hours of Employment we lh 
We Period of Employment ol? 
- Type of Employment — og: yoo 
a te _..’ Achievement ; 037 


“Affiliation = . .02 


N 
N 


The variable which correlated most highly with the function was the 
\ paternal scale, Substantial correlations were also made by two other vari- | 
: \ ables, i.e., father's’ education and the maternal scale. Moderate correla. 


a 


| \ tions were found for achievement and, to 4 lesser extent, for hours of ; 
| employment. Correlations of affiliation as well as type of employment were 
low. | 

Means, standard deviations, and F ratios were computed to test the signifi-’ 
cance of the difference between groups on each variable, This analysis is 
are” presented in Table 3, F 


+ TABLE 3 


MEANS, STANDARD DEVIATIONS, AND F RATIOS OF TRADITIONAL AND 
NONTRADITIONAL STUDENTS ON PARENTAL REINFORCEMENT, 
PARENTAL MODELING, ACHIEVEMENT, AND AFFILIATION 


Traditional Nontraditional ‘ 
F | 
Variable . Mean sD Mean sD - F 


Parental Reinforcejent~ . ; 
Pate 1 Scale 70.33 i5e20 80.95 10.89. 13. O4y ee 


Maternal Scale-- 71.15 14.75. 7798 \11.99 | 5559" 
Parental Modeling — . E ws ape 
Father's Edusation 1.56 0.80 2.02 0.87 6.513** 
Mother *spdu- ation 1, 30 0. 65 1.42—— 0. 65 0. 660 
Hours of ‘Employ. 2.11 0.89 1.91 . 0.83 1.191 
Period of Employ. . 2.04 1.00 2023 1.29 0.588 
Type of Employ. 1.78 0.66. .1,.81 0.75 0.043 
Achievement 14.00 3002 15.02 2.67 2.786 
Affiliation 14.98 3046 15.05 3035 0.009 
*p £05 : | 
* p & 01 
one Pp & .001 


\ 


* 
Separate analyses of variance indicated that there was a significant diff. 


erence between eros on three of the nine. variables. The nontraditional group 
poured significantly higher than the traditional group on the paternal scale, 

F (1, 87) = 13.844, p < 001 » and on the maternal scale, F (1, 87) = 56559» . 
p <.05. Father's education wae also significantly higher for the nontradi-: | 


' tional, as compared with ‘the traditional group, F eed al = 6,513, p << 01s 


“A chi-square analysis was employed to determine ie the two groups ‘of 
graduate students differed| in terms of the father’s occupational level, Results 


* ° 


are presented in Table 4, 


¢ 


TABLE, 4 


OBSERVED, FREQUENCIES AND CHI-SQUARE ANALYSIS OF THE 
’ FATHERS, OCCUPATIONAL LEVEL FOR TRADITIONAL AND 
NONTRADITIONAL STUDENTS rf 


Ly = — Nontra- Tradi- 2 
ditional tional 


ee “Prot sional /Managerial ~ 28 or, Saas 43 94 
- Nonprofessional/Nonmanagerial 15 31 3 46 
. Total 43 ; 7 


| Results of u chiesquare analysis indicated that there was a eignit'toant | 
ou between the groups in terms of paternal occupation, i (1) £9.44 
sa p<.ol. ‘The fathers of the nontraditional group held professional or 
managerial a ad with significantly greater frequency than the fathers of 
\ the traditional ‘group. 
ANALYSIS OF ‘THE DIFFERENCES BETWEEN. TRADITIONAL AND ‘NONTRADITIONAL STUDENTS 
Parental Reinforcement dace Highly to Group separation 


Scores on the paternal scale of the nontraditional group p were significantly 
higher than scores of the padi Livnal eroup,-Thew verte mada the largest. 
contribution to ses separation, The question with regard to paternal reine 
forcement was ans ered in the affirmative, for nontraditional students received 
greater paternal rdinforcenent for academic and career goals than traditional 
students, and ‘therefore patterned their academic programs after masculine 


A career interests, These results were in consonance with the rationale developed 3 
a by Bandura and his a ociates (Bandura, 1969; Bandura, Ross, & Ross, 1971; 
Bandura & Walters, 19 ), who found that individuals were likely to imitate a 
rewarding model, ° | 
The maternal scale Ss a substantial contribution to group separation,’ and 


the difference between groups was significant. However, the question with regard 


: an | 


information with regard to the influence of parental variables on choice 

P i 

academi@®progran, The father's educational level made a substantial contri- 
re 


between the*two student groups. Findings answered the question with regard to . " 
“saternal education in the affirmative, for fathers o! the nontraditional group , 


: . 10 


. 


to maternal reinforcement was answerbd in. the negative, for the non 
traditional seus obtained higher scores than the traditional erties 
Findings suggested that maternal sdinterctnent was related to students* 
enrollment in fonbraditionsd: rather than traditional areas of study. . 
When considering the combined effect or en reinforcement, findings 


_ indicated that the nontraditional group received:greater support for academic 


and career goals ss parents, although suppor ‘was greater on the part 


of the father, For the nontraditional students, add tional reinforcement from 


‘the mother may have’ strengthened the rewarding power of the father, who yi 
appeared to be the primary reinforcing agent. On the other hand, the tradi-. 
tional students received considerably less reinforcement for achievement . 
from the mother as. well as the father, Al though research has indicated 

(Bandura 1971; Rosekrans, 1967). that the behavior of a similar nodel was | 
likely + be imitated, in the present study, reinf orcepent from a dha | 
model did not appear to be related to the selection of traditional academic A 


a aia 


Paternal odeling ashe dient Higity te to Group Separation ~ Age 
Examination of the father's education and occupation provided additio = 


bution to group separation, and was second in importance an distinguishing .. 


Wore more likely to have'a bachelor's degree and a graduate degree than were ® 
fathers of the traditional group. These 3 results corroborated the findings of = « 


‘ 


Bandura, Ross, and Koss (1972) ies to identification with nogels who 
possessed intellectual status. The difference between groups in terms of the 


father’s education was reflected in occupational level, as well. For fathers 


Pot 


of ‘th nontraditional atpants were more likely to hold professional, or 
s| red 


managerial pgsitions than) fathers of the AHwAL Lona Students, 


\ 12 - iret a 


le 4 ‘ . : , 
- if e - a 


Maternal Modeling Does Not Contribute to Group Separation 
“Although the two groups differed in terms of the occupational and edue 
he # cational level of the father, the effect of the mother's occupation and 
| BCe LON was considerably less important in distinguishing between shidents 
Ad traditional and en eRaa tert fields, Results answered the iusetione with 
a . is rorari to maternal sieetice and employment in the Sieativts Foe the students 
' ‘ did not differ along these dimensions, With regard to maternal er 
. pabberns, there wus no sioniticaat difference jbetween groups in terms af. 
type of employment, i.e., professional or nonprofessional Aste of employ- 
Ff nent, LsGos part ‘time or full time; or period af sat liatiy, dlsey i during the 


daugnierte elementary school, high , iii or college yeuise Although none, . 


| 
is _ of the naternal ‘education or enplaynont variables correlated substantially 
‘S with the diserininant function, there was: a relatively Pee negative correle 
; =a ation vith regard ‘to hours of employnent, Accordingly, mothers of the.non— | 
traditional group whe were employed wore somewhat less likely than ‘mothers of 
the traditional croup to work on a full-time basis. + | | 3 


patertal Modelin: ee Parental Jightevenent Values ¢ 


Exanination of career modeling eabbeons indicated that “op of the non. 
traditional students had academic interests in fields that were similar to 
those of the father. Results further indicated that 9p of the nontraditional: 

group had’ mothers , as weld, as ltathers, in similar (fields, The WeHenS of the 
other nontraditional: students wigse career interests were sintlar to mes of 
the father had been housewives prior to their daughter's pisduatton from ate 

échool. On the ‘other hand, none of the fathers: of “tne education or social work 
students were in similar’ fields, arith only one pf tien thers of Students en- 


‘ rolled in traditional programs was employed ina “ sirtilar field, - social 


work. aa Fee er , ‘ 
Because only one student in the traditional’ group had academic interests in 


a field.that was similar to”that of a parent, career modeling data could not 
13 ee 
% : Se % ; as 


oo 


sc ‘ 


be analyzed. However, prevscusty cited inforration suELee ted that Some 
wonen “in nontre ditional relaé may have medaied thoi cure¢r interests : 
directly after those “of ~ father, and, a few were Likely te have patterned , 
their academic proyram after the careers oi the mother, as weir! on the Ather 
} ,hand, AONE, the traditional group, modeling in terms of the father's ‘occupa t 
i, tion was aOigeay © absent and, in tame of the mother's oseupation, was 
negligible. a : 9 3.9 OS . 
When considerin,! the combined ose -of “parental reinforeenent and modeling, _ 
findings indicated that the nontraditional’ group Habiien greater reinforcenent 
for achievement from the. father and, i iaclacg Peon the mother than did. the 
tradi tons group. fathers of the nontraditional =e rean were better educated 
and more Likely to ‘si employed in professional or managerial positions than 
Ae were fathers of the tr ditional students, Careér modeling after the father and, 
. to-a lesser extent, after the mother as well, was apparent for nany of the - 
students in nontraditional ‘fields. On the other feind there was virtually no 
career modeling after the father or the nother for students ‘im traditional’ a 
fields. Nej ther ‘the educational level nor tie exploynent pattefns of the nother 
were important in distinguishing the two groups, ; | 
a Overall, paternal reinforcement for achievenent, as well as the father's. Hag 
education anc sect sisoncly tdi cuted the modeling detuence of the , 
father An the program selection of students enrglled in nontraditional prograns 
of Kile, On Me other hand, the _Ampact of parental aici and wodalang 
- , on students enyolied in traditional areas of study oe considerably ‘less importe 
ant. It nay “he possible that the difference between’ groups in terms of parental i a 
sedeling. behavior would be related to the distinction in socioeccnonic level, ot 
If women in nontraditional fields were Likely to have highly A 
, fathers who were o?ten engaged in sinilar occupations, and to have neues who 
were housewives, then the Snetaos Climate anil financial status of: the home ° - \ 
may have influenced their choice of acadesic pros Maile AS & result, this yroup t 
P . of women was Likely to have received consideruble reinturcenent, ieatets 
\ | re aan — | 


2 
’ 


- 


- 


\ Bron the father, for academic and career zoals in innovative fields. Tne 
fields of law, business, and the physical gukaness involve greater risks 
wid may not provide the job security that has often been ascribed to the 
programs of education and social work. vy | P 


/ ; 
‘ The women who have entered these traditional fields appear to have re 


- 


" ceived nore: Limited parental reinforcement for achievement, and to have 


+ .* BP 5s a a ¥ 
fathers who have not attained a high educational and occupational level,——- --—— -— 


; _ Parental modeling was less important in the program choice of students in “* 
. traditional fields, Consequently, the academic and career’ ‘goal 3 “of the 
traditional group may have been influenced by other factors. It may be 
possible eg a desire for job site id @.ge, tenure, pension, ‘would have 
‘ ‘ affected the selection of academic progran and, in turn, career choice of 


_ Students in tradjtional fields. . 
"Need Achievement Contributes ‘oderately ‘to to. Group zeparation * 


. 


on the acheeveuant scale, the scores of the nontadi ti onal ‘students were 
higher than those of the traditional students, The question with awl to 


. need achievement + was answered in the ne/ative, for tne difterence be tween 
ee ‘ : 


traditional and nontraditional students was not significant, However, there 


was a moderate correlation of the achievement scale and the discriminant 


fanatics Goniparisn of findings with normative data reported in the PRF ° 


4 


manual indicated that: the actiievement motivation of both groups of graduate 

, : i: ; % 
students, relative to the general’ population, was high. Therefore, the groups 
“may not have been sufficiently heterogeneous: in terms of achievement for diff. 


erences to be significant, - 


Need Need Af f{liation Does Does Not Contribute to Beese Separation 
On the affiliation seale, the scores of the traditional and nontraditional 


Students were nearly Comparable. There was a negligible ila aca ‘of the 


discriminant function and the affiliation scale, ‘which made the smallest con- 


tribu'tion to group separation, These rindin,s answered the question. with reyard ‘ 


to need affiliation in the negative, for, the arfiliative motive was not higher 


ce 


1a fe = 


X * REE —_ 
ee . 7 ~14 | 


rf 


“among traditional rather than nontraditional students, Previous inves ti- 

- gations indicated that a guecess responses in women with a traditional 
orient tion focused, prinarily, on affiliative concerns ( Alper, 1973; Hot'fman, 
197/43 ‘Horner, 1974). Yet, the sane peeathad, of a emer ep arh: measure of 
affildation apparently did not elicit tne conf clict of motives implicit in- 


responses to aedjeatden techniques, In the present shud, it would appear that 
no conflict of motives was aroused.and thit arfiliative responses reflected 


* 


. a —_ 
only the stable motivational structure, consequently, the responses of both 
groups of graduate students on a selr-report measure of affiliation were 
. x . = 
‘nearly comparable, 


Sumaary ot’ Différences Between Traditional and Nontraditiond] students 
ey y z ‘ an 
Gverall, the choice of nontraditional graduate program appeared to ve 
¥ ' ‘ 
related to parental values for achievement. These values seemed to be reflected 


in the educational and occupational level oi the\tather, as well as parental 


reinforcement for academic and career goals, particularly on the part of the 


father. In view ‘of these findings, it may be more meaningful to assess vtiuea~ 


”s 


tional and career goals, primarily, in ten.s of parental values rather them in 


terns of a motive to avoid success, / 
| 


CONCLUSIONS AND REC out {E ‘cian 
“si ! 


‘ é i 
There was.a significant separation betwen the traditional and pontiads 


/ ’ 


CONCLUSIONS 


tional students on the basis of a rae lone of nine variables, The nontradi- 


‘ ; 


tional stucents received signiricantly preater support lor academic gnd career 


goals fron the mother and, particularly, trom the rather than did ss tradi- 


tional students, The Paternal heiprorcement scale was tne most Snporcant 
variable in distinguishing the groups, whereas the “Maternal Reinfortement Scale 
| 


was third in order of importance, . F 


Modeling on the part of the father rither than the mother was ifnportant in| 


gistinguishing between the students, lontraditionsl students ditSered signifi. 
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a . sage” ae 


-_ 


cantly from traditional students in terns of paternal education, Fathers of 


the former group attained a higher educational leyel, #ie., a bachelor's degree 

tr a graduate degree, than did fathers of the latter croup. The father's educa- 
tion was second in importance to group separation, Students differed signifi- 
cantly in terns of the father's occupational level, Fathers of the nontradi- = 
tional group were more likely to hold professional or fanaertal positions 

_ than were fathers of the traditional group. On the other hand, there was no 
significant difference between the sevinae in terms of the mother's education, 


which had a negligiole impact on group separation, or in terms of maternal - 


employment, Neither period of employment nor type or employment were important 


to group separation. However, the mothers of traditional students who were ‘ 
‘ employed were somewhat more likely to work ne full-time basis than were 
néthwre on renéradtttondl students, 

The nontraditional students were hivher on achievement than the traditional 
students. Although the difference was not significant, achievement made a 
moderate contribution to.group separation. There was no significant difference - 
between students on affiliation, which made the smallest contribution to group 


separation, 


RECOMMENDATIONS. . 
The sample that was selected for the present sansa was COnpEASHe of female 

graduate students who were enrolled in two tradi tional and three nontra.si tional 
fields, Further er ee may be nade to assess the ipact of the variables — 
on graduate students who age enrolled in dirverent prograns of seid, Cone 
sequently, it may be possible to generalize the findings ia broader range 
7 3 6 otge traditional and nontraditional fields, : 

Because of oF anportance of the parental variablas in separating the groups, 


Pe It may be neaningful to examine achievement training patterns in terms of . 
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,early demands for mastery and independence, additionally, subsequent inves. 
tigations of the family constellation in terns of oruinal position, nuwober . 

and sex of siblings, way contribute toa creater ungerstanding of tne D port “4 
ant determinants of academic and occupational choice among women. | 

Because the paternal variables made sup tanta contributions to group» 

separation, it may be fruitful 49 conduct further research in this area, 

A more precise analysis of the occupational patterns of the father may clarify 
further the patérnal role in the career choice of women, 

tod ‘ ' Because the two - BroOps of graduate students depended to differ in: terns of 

socioeconomic level, an investigation of risketaking odhavs or and security 
needs may be meaningful. It 4s possible that the nontraditional group would 
obtain higner scores than the ileal group on a paaee ANY measure. Further, 

; it is possible that the Peaatvaaual group, may obtain” higher; ‘scores than the 


nontraditional ercup on a weasure of security needs, 


ae 
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